Hello,

The Celebrations Educators 7th Grade Guide helps you, the educator, connect our field trips
to the classroom. It introduces some of the topics and ideas that will be reinforced with interactive
stations at our site. Because we host the field trip three times a year. This guide is meant to be a
flexible framework. It will allow you to choose how to best integrate the material into your classroom.
Presented are three exercises. Each exercise begins with learning outcome developed using
Bloom’s Taxonomy. Following this is a small essay. These essays are meant to highlight major topics
and focus you on items of interest. Each classroom activity should take between 20 and 40 minutes.
These optional activities can be used prior to the field trip to introduce students to topics or as postfield trip activities to gauge their learning. Exercises can be used in any combination, depending on
the needs of the classroom.
This guide is not meant to be used during the field trip. The focus of the field trip is on the interactive stations. These stations will help engage the student by covering the material in a variety of
hands-on activities. There are no hand-outs or worksheets for the field trip itself.
We hope your students have an amazing time with us. If you have any further questions
please reach out to us at 979-849-5965. We look forward to working with you,

The Stephen F Austin-Henry
Munson Historical County Park

Field trips at the statue are graciously organized, sponsored and carried out by the following groups:

Celebrations at Austin-Munson County Park
Field Trip Overview
Length of Program: 2 hours
Learning Objectives: Students will be able to discuss Stephen F. Austin and his colony’s contributions to early Texas by examining their impact on the geography, economy, and government of the Eastern Interior Provinces Of Mexico.
Activity: Students will move in 15 minute increments to seven stations. Each station
will introduce students to aspects of life in colonial Texas. Because there will be more
than seven stations, each small group has the potential to cover stations different than
others in their class.

The event is free, however, we do require advance registration. To register your class,
please call: 979-8459-5965
Or email: jenniferp@brazoria-county.com/jamesg@brazoria-county.com

The Turtle Bayou Resolution
Learning Objectives: TLW compare the various points of view of participants in the Anahuac Affair.
This will align with TEKS for Grade 7
(3)(a) describe the chain of events that led to the Texas Revolution, including ... the Turtle Bayou
Resolution .
(16)(a) identify different points of view of political parties and interest groups on important Texas
issues, past and present
(20)(d) identify bias and points of view from the historical context surrounding an event that
influenced the participants
In May of 1832, tensions that had been simmering in Texas boiled over. Local lawyers Patrick C. Jack and
William Barrett Travis played a series of pranks on Anahuac’s garrison commander Juan Bradburn. These
pranks culminated when a tall man swathed in a cloak delivered a note to Bradburn in the middle of the night.
It warned that an armed party of 100 men were about to cross the Louisiana border. The alarm turned out to be
false and Bradburn, enraged, ordered Jack and Travis’ arrest. This move sparked a series of arrests that
culminated in the imprisonment of 20 to 25 local leaders.
The settlers of Anahuac and Liberty were outraged. They felt that Bradburn had over stepped his military
authority. Bradburn countered that Anahuac lay within a ten-league military zone established by state and
federal colonization laws. As the legality of Bradburn’s actions was debated, tensions escalated. The area
settlers finally had enough talk. On June 10th 1832, the settlers marched on Anahuac. They managed to gain
brief control of the northern part of Anahuac, before being force to retreat into the Turtle Bayou. As the
colonists waited for reinforcements, the settlers decided to list the reasons for their insurrection.
This list, the Turtle Bayou Resolutions, outlined their grievances. They held two main complaints:
1) The trampling of state and local rights by federal authorities.
2) Grievances against the tax collector and Juan Bradburn, including instances of both overstepping
their authority and their “characters of infamy”
The authors aligned their grievances to the Santanista cause. Mexico was in revolt against the Centralist
president Anastasio Bustamante. Members of the Mexican military complained against the Centralist
government. They proposed instead a new federalist government led by Antonio Lopez de Santa Anna. This
plan, the Plan of Veracruz, had been issued in January of 1832.
This was a shrewd move. Colonel Jose Antonio Mexia, a declared Santanista, arrived in Velesco (todays
Surfside) on July 16th 1832. Mexia’s orders were to restore peace to an insurrectionist colony, backed up by
500 dragoons. In an attempt to deescalated the situation, Stephen F. Austin offered to host a conference that
would all both sides to air their grievances. In a series of speeches latter published in the Texas Gazette, Mexia
and the settlers resolved their conflict. Both parties agreed that the settlers were supporting Santa Anna in
restoring the federalist powers granted to states in the 1824 constitution. To celebrate their united cause, a
party was given that lasted into the early morning.

Examining Historical Documents for Perspective/Worksheet Key
Learning Outcomes: Students will be able to compare the various points of view of participants in the Anahuac Affair.
Activity Time: 45-60 minutes
Instructions: This is a guided reading discussion. As such it can be done in groups or as an individual activity. The
activity can be done in one of three ways:
1.

As an individual study. Each student will receive a reading packet. The student will fill out a
SOAPS analysis for each document. The student will then write one paragraph for each document
describing the point of view of the author.

2.

As a mix of group and individual study. In groups the students will fill out a SOAPS analysis for
each document. The students will then individually write one paragraph for each document
describing the point of view of the author.

3.

As a group study. Give half of the groups the Bradburn document, and the other half of the
groups the Hall document. Have them fill out the SOAPS analysis for the assigned document.
Then have the group come up with an argument defending their assigned authors point of view.
Have the groups presented to the class. A vote can be had for the strongest argument.

The student should be graded on how well they use textual evidence to support their argument. Suggested grading of
assignment:
Mastery

Key Ideas/Themes to Look For

(lowest to highest)
Student notes the basic information of the text, using specific textual evidence.

Observation

Analysis

Speaker: Identifies speaker and briefly discusses the speaker’s background.
Occasion: Identifies the immediate context for the piece.
Audience: Identifies primary (explicit) and secondary audiences, including background information, such
as age, gender, profession, marital status, education, religion, culture, ethnicity, socioeconomic status, etc.
Purpose: Identifies primary (explicit) purpose of the piece.
Subject: Succinctly identifies the main idea in a few words or phrases.
Tone: Identifies the overall tone of the piece.
In addition to the basic information, the student has noted relationships between the various elements.
Speaker: Analyzes the speaker’s potential (or apparent) bias.
Occasion: Identifies multiple layers of context, including the broader occasion.
Analyzes how the occasion impacts the argument.
Audience: Analyzes potential audience attitudes toward the subject and speaker, including stated and impl
ied audiences.
Purpose: Analyzes primary and secondary (implicit) purposes with respect to audience.
Tone: Analyzes how tone reveals the speaker’s attitude toward the subject. Analyzes how different aspect
s of the text reinforce the tone.
In addition to the previous two levels, the student delves into details that are less obvious upon first reading.

Extension

Address nuances and subtleties in details and meaning
Analyze significant shifts in the piece as they pertain to the speaker’s audience and purpose
Explore contradictory details and meanings
Create multiple connections across rhetorical elements

Juan Davis Bradburn was the Mexican commander for the Anahuac garrison. In July of 1832, Bradburn fled Texas
fearing for his life. He managed to make it back to Mexico after a short visit in New Orleans. He wrote “The Memorial
of Colonel Juan Davis Bradburn concerning events at Anahuac, 1831-1832” during this time. The memorial is written to
his boss, the commandant general of the Eastern Interior States Vincent Filisola, defending his actions. This memorial
was never publicly published, and the only remaining, handwritten copy is at Yale University.

Juan Austin at the head of 300 men marched against me
to demand that some prisoners be handed over to them
although they were being interrogated for serious crimes
against the Anahuac military establishment. The
expedition came, accompanied by Lieutenant
Dominguez, who was under Colonel Ugartechea's
command, and Juan Austin as the leader, to upset the
tranquility of the town and attack our fort. When the
commissioners arrived, we knew that a small body of
troops were in the vicinity. I therefore immediately
assembled my officers and at once went with Senor
Austin and Lieutenant Dominguez to a meeting ordering
Lieutenant Cortina to preside as the senior officer. All of
us having heard the reading of the letter from Senor
Ugartechea and the claims that Juan Austin made, the
Prosecutor took the floor and explained the reasons for
the imprisonment of William B. Travis, Patrick Jack,
and company with such clarity, quoting the order in the
Military Regulations which gives the right to judge in
Court Martial the crimes they had committed, that even
Austin himself was convinced. He stated with chagrin
the reason for their coming and said that he had been
duped. We had just reached agreement over our
misunderstandings when Lieutenant Dominguez, who
came with the rebels, advised Lieutenant Cortina and the
rest of the officers that our horses were stolen. It was not
necessary to repeat the statement: all my officers
shouted, ". . . to arms, Mexicans . . ."…

being punished according to law in order that we might
appease the rebels, which was done more for political
reasons than for any other...

The town of Anahuac was so excited that it was
necessary to call out the troops at two o'clock in the
morning to stop disorders stemming from this incident.
Juan Austin, Juan Williams, the Alcalde of Anahuac,
with another member of the ayuntamiento aided in this
scandalous attack and soon organized a company of 80
men who joined the rebellious neighbors of Brazoria.
They handed me an ultimatum from their officers
demanding that I hand over the prisoners, Patrick Jack,
James Lindsay, and Monroe Edwards… On the night of
the 26th, the insurrection was such that ... I ordered my
officers to meet to consider whether the prisoners were

Prosecutor: a lawyer who proves to the court that the
accused person is guilty of the crime he is accused of.

… Piedras came (on July 1) as a result of my letter
begging men and ammunition for war, and in a few days
he marched and arrived at the village of the Coushatta
Indians. As he neared Anahuac, he encountered
resistance on the part of the settlers. He made a peace
treaty with them, offering to relieve me of command. I
agreed to it all since General Terán had told me that I
could not expect aid in men or money because of the
revolution in the interior. A Council of War was held in
the quarters of Señor Don José de las Piedras which
considered the political events of the day and our local
situation. I made the statement that the revolution in
Texas was based wholly on pretexts, but if relieving me
of command would reestablish peace and order, I would
be willing to yield in everything with the proviso that
under no circumstance would I be given the same
command again, since this move would make the settlers
believe that I had been punished.
...From the moment I surrendered the command, my life
was continuously in danger despite there being a guard
at my door. At night my enemies, directed by Travis,
who now had control of Anahuac, would sneak up to my
quarters, which made me decide to leave.
Tranquility: peace

Vicinity: area

Chagrin: to feel humiliated
Ultimatum: a final demand
Appease: to satisfy a demand
Pretext: excuses
Proviso: condition

Name:
Date:
SOAPS: A Method of Analyzing Historical Documents
To establish the context of a document it is necessary to ask certain questions. Use the following questions to
help you examine historical documents. Use textual evidence to support your answers.
Who is writing the document?

(S) Speaker

What do you know about the author?

What is the author’s point of view?

When and where was the document written?

(O) Occasion
How might this affect the meaning of the source?

For whom was the document created?

(A) Audience
Is the document written to appeal to a certain audience?

What was the author of the document trying to accomplish by creating it?

(P) Purpose

What is the document describing or relating?

(S) Subject
What are the key points the document is trying to make?

Colonel Jose Antonio Mexia arrived in Velesco (modern Surfside). He was ordered to restore peace to an
insurrectionist colony. Stephen F. Austin was on the boat with him, returning from a diplomatic trip to Mexico
City. Both men pulled the Texan leaders together to discuss the events of June 1832. The speeches given were
published in the Texas Gazette on July 23, 1832. Warren D.C. Hall, second-in-command of the Texan forces at
Anahuac, defends his actions in the following published speech.
Col. Jose Antonio Mexia,

that we have been declaring and battling for
independence. This is slanderous of us, and we wish
Sir, —- As chairman of a committee, elected by the
you as our friend, so to represent it to General Santa
inhabitants of the precinct of Victoria, I respectfully
Anna; and at the same time to assure him, that an
represent to you that some time in the early part of
June, the people of this precinct received information administration guided by the constitution will find as
warm and as loyal support among the colonists of
that the colonists assembled before Anahuac, had
declared for the constitution and Genl. Santa Ana. We Texas, as in any other part of the Mexican Republic.
were rejoiced to see this declaration, for such had
Arbitrary: having unlimited, uncontrolled power;
been for a long time our own feelings and wishes. For tyrannical; despotic
a long time we had groaned under the arbitrary acts Hostile: opposed; of belonging to a military enemy
of Bustamante's administration. We had been
convinced that administration was disregardful of the Evinced: being in evidence of
constitution; that it was hostile to the most vital
Odious: extremely unpleasant
interest of the colonist's, as was sufficiently evinced,
Garrisons: the troops stationed in a fortress or town
among other things, by their odious law of the 6th of
to defend it.
April, and by the establishing of numerous garrisons
Unmolested: left in peace
among us in times of peace; which garrisons were
trampled upon the constitutional rights and privileges Conceived: to make a plan or idea in your mind
of our citizens. The people of this precinct, therefore,
immediately met and concurred in the declaration for
the constitution, and Santa Ana. When this was done
we felt ourselves in open opposition to all the officers,
civil and military, of the government against which
we had declared.
To declare against a government and to permit its
officers to remain unmolested at our very doors,
would be inconsistent and ridiculous; we therefore
proceeded to displace the Collector of the Customs at
Brazoria, and to reduce the nearest Garrison, which
was that at the mouth of the Brazos.
In all that we have done, we have cried out and fought
for the constitution and General Santa Ana, its
defender. We have conceived, and do conceive the
constitution to be a liberal, enlightened, and
republican instrument, and have therefore never raised
a voice or an arm against it.
We have understood however that it has gone abroad,

Name:
Date:
SOAPS: A Method of Analyzing Historical Documents
To establish the context of a document it is necessary to ask certain questions. Use the following questions to
help you examine historical documents. Use textual evidence to support your answers.
Who is writing the document?

(S) Speaker

What do you know about the author?

What is the author’s point of view?

When and where was the document written?

(O) Occasion
How might this affect the meaning of the source?

For whom was the document created?

(A) Audience
Is the document written to appeal to a certain audience?

What was the author of the document trying to accomplish by creating it?

(P) Purpose

What is the document describing or relating?

(S) Subject
What are the key points the document is trying to make?

The Brown Bess Musket
Learning Objectives: TLW compare various physical and chemical reactions that occur when a Brown Bess
Musket is fired.
This will align with TEKS, Social Studies for Grade 7
(19)(A) compare types and uses of technology, past and present
This will align with Texas Essentials for Knowledge and Skills, Science for Grade 6
(8)(A) compare and contrast potential and kinetic energy
(9)(C) demonstrate energy transformations such as energy in a flashlight battery changes from
chemical energy to electrical energy to light energy.

.753 caliber British India Pattern Brown Bess was the work horse of muskets. It was developed in the
mid 1700’s for the East India Company. The East India Company, an almost completely independent
merchant group, was looking for an easy, cheap weapon to produce for its private army. The brilliance of the
Brown Bess was its standardization. The technology for mass producing guns was still in its infancy. By
providing a common “pattern” or blueprint, gunsmiths could produce a fairly standardized gun. This allowed
the East India Company to issue common cartridges and made repairs easier.
The British Army officially adopted the Brown Bess for its infantry forces in 1797. In 1803 the
Napoleonic Wars broke out. This twelve year conflict pitted France and Britain against each other in a fight
for global supremacy. Millions of Brown Bess muskets were built as the fight stretched from the wintery
steeps of Russia to the humid swamps of New Orleans. Peace returned in 1815 after the climatic Battle of
Waterloo. Britain was economically exhausted. Faced with an empty treasury and a surplus of Brown Besses,
Britain began to look at its options.
They found a solution across the Atlantic. Spain’s colonies in Central and South America took
advantage of the political chaos of the Napoleonic Wars to declare independence. An age of revolution and
rebellion had arrived. And everyone needed guns. Britain seized upon this need and began to sell off it’s
surplus weapons to new countries and rebel groups alike. One country that armed themselves was the new
Republic of Mexico. The Brown Bess became the standard issue gun to the Mexican troops wearing surplus
French Uniforms.
It was this army that marched north in December of 1835. And Brown Bess met Brown Bess across
the fields. The ubiquitous Brown Bess was also carried by some members of the Texian forces. Many of these
guns had arrived in the United States during the War of 1812 and many of the Texians carrying those guns
were veterans of the conflict. But the Texians, armed with weapons they had provided themselves, were also
carrying guns of the future. These guns, called rifles because of ridges inside the barrel, increased the distance
and accuracy a hunter could shoot. This created one of the most defining aspects of the Texas Revolution. If
the Texians could get to the brush and the trees, their long rifles could pick off Mexican troops before the
Mexican troops could get into range. But if the Mexican forces, traditionally trained in Western European
field tactics, could engage the Texians in an open field their trained infantry and cavalry would carry the day
against the poorly trained Texian forces.

Name: _________________________
Date: __________________________

How to Fire a Brown Bess Musket Worksheet Key
1) Gunpowder is a chemical mixture. What are the three compounds that make up this mixture?
A) Charcoal
B) Saltpeter
C) Sulpher
2) What is used as a projectile, an object thrown into space by the act of force?
The bullet
3) What force causes steel to spark when flint is struck against it?
Friction
4) Saltpeter decomposes (breaks down) at high temperature to provide oxygen for the reaction. The mill that
you bought your gunpowder did not put enough saltpeter in the gunpowder. How do you think your gun is
going to fire? Why?
The gun is not going to fire the bullet with as much force (or pressure). The saltpeter burns off and creates
oxygen. The oxygen is one of the gases that builds up pressure in the barrel, causing the explosion that ejects
the bullet.
5) British military regulations stated that a cartridge was to be made of 110 grains of gunpowder and a lead
bullet. During the Texas Revolution, the Mexican Army had some bullets that were made out of copper.
Copper is lighter and less dense than lead. Do you think the Mexican Army needed to use more or less
gunpowder in their cartridges? Why?
You would need more gunpowder. The bullet has less mass than a lead ball. Because of this the bullet needs
more kinetic energy to create the same impact as a lead ball.
6) Firing a Brown Bess transforms energy. What types of energy transformations are taking place? Can you
give an example? (electrical energy, chemical energy, light energy, thermal energy, mechanical energy)
Ex: Chemical energy to thermal energy as the gunpowder catches the spark and releases heat.
________________________________________________________________________________________
Videos explaining the steps are available on youtube. I recommend the English Heritage groups video (1:40),
but there are thousands of videos available to fit your class room needs. Search for “Loading a Brown Bess”
“Loading a Flintlock Musket” “Loading a Flintlock Musket, thirty seconds”
Three shots, thirty seconds: https://www.youtube.com/watch?v=SJMbxZ1k9NQ
English Heritage group: https://www.youtube.com/watch?v=Ho-QCmnNMl8

How to Fire a Brown Bess Musket
The Brown Bess musket was a type of gun called the flint-lock
musket. The spark from the flint striking against the steel on the lock
sets off a series of physical and chemical reactions. These reactions
cause the bullet to exit the barrel of the gun.

Four parts of a Brown Bess

There were four basic steps to loading a Brown Bess:
1) Gunpowder is placed in the priming pan. The gunpowder acts as the ignition. An ignition is material
that will heat to the point of chemical change or combustion (explosion).
2) After the gunpowder is in the priming pan, the barrel is pointed upwards. The end of the cartridge\e is
ripped off and the cartridge is placed in the barrel. The gun cartridge is made of three things:
A) Gunpowder. Gunpowder is a chemical mixture of charcoal,
sulfur, and saltpeter. The mix of carbon and cellulose in the
charcoal provides fuel for the reaction. Saltpeter (the common
name of potassium nitrate) gives the necessary oxygen for the
reaction. Sulfur has a low ignition temperature, making it easier
to catch on fire.
B) Paper patching. Greased paper patching surrounds the
bullet. The paper patching helps seal the bore of the barrel. This
is a critical step which will allow gases to build up in the barrel.

A paper cartridge being put into the gun barrel

C) The bullet. The bullet is a projectile, an object thrown into
space by the act of force.
3) The rammer is used to seat the bullet. This insures that there are no air gaps. An air gap could cause the
barrel to explode.
4) The gun is ready to fire. The trigger is pulled which causes the flint to knock against the steel. The steel
sparks, igniting the gunpowder in the pan.
The firing of the gun is an example of kinetic energy in motion. When the flint knocks against the
steel a series of reactions begins. The friction of the flint against the steel
causes the steel to spark. This ignites the gunpowder in the pan. The heat
is carried from the priming pan to the barrel of the gun through a small
hole. The gunpowder in the barrel ignites. The gasses from the ignition
are trapped because of the paper patching. Pressure builds in the barrel.
The build up of pressure causes an explosion. The reaction in the barrel
is similar to what happens when you open a Coke bottle after you’ve
Details of the lock that starts the explosion
shaken it. This explosion provides the kinetic energy needed to shoot the
bullet out of the gun.
This process seems complicated, but a well trained soldier could complete this entire process in 30 seconds!

Name: _________________________
Date: __________________________

How to Fire a Brown Bess Musket
Questions
1) Gunpowder is a chemical mixture. What are the three compounds that make up this mixture?
A) _______________________
B) _______________________
C) _______________________

2) What is used as a projectile, an object thrown into space by the act of force?
________________________________________________________________________________________
3) What force causes steel to spark when flint is struck against it?
________________________________________________________________________________________
4) Saltpeter decomposes (breaks down) at high temperature to provide oxygen for the reaction. The mill that
you bought your gunpowder did not put enough saltpeter in the gunpowder. How do you think your gun is
going to fire? Why?
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
5) British military regulations stated that a cartridge was to be made of X grains of gunpowder and a lead
bullet. During the Texas Revolution, the Mexican Army had some bullets that were made out of copper.
Copper is lighter and less dense than lead. Do you think the Mexican Army needed to use more or less
gunpowder in their cartridges? Why?
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
6) Firing a Brown Bess transforms energy. What types of energy transformations are taking place? Can you
give an example? (electrical energy, chemical energy, light energy, thermal energy, mechanical energy)
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________
__________________________________________________________________________________________________________

King Cotton
Learning outcomes: TLW will asses the importance of cotton on Stephen F. Austin’s colony.
This will align with Texas Essentials for Knowledge and Skills for Grade 4
2 (E) identify the contributions of significant individuals, including... Stephen F. Austin...
(12) (A) (A) explain the impact of national and international markets on the production of goods and
services in Texas,
including agriculture and oil and gas;
(20) (A) differentiate between, locate, and use valid primary and secondary sources such as media and
news services,
biographies, interviews, and artifacts to acquire information about Texas;
(22)(B) use effective written communication skills, including proper citations and avoiding plagiarism

A voracious demand for cotton consumed Britain in the 18-teens. Technological advancements in textual production pushed production ever higher. With this increase of production, demand for raw cotton soared. At the
height of the bubble, cotton was fetching 27.3 cents a pound in New Orleans. In the United States, this set off a
land rush as planters and farmers competed to grow ever more amounts of this white gold.
American land policy hampered many plans. After a massive banking crisis in 1818, a new land act was passed
in 1820. The Land Act of 1820 prohibited public land from being bought on credit. Ina cash strapped society
like the early Republic, this cut off many from the public lands of the Missouri Territory. Land hungry farmers
and land speculators began to look outside the United States. In Mexico, they found fertile ground.
Stephen F. Austin worked to leverage the demand for prime cotton land into a thriving colony . He hoped that
cheap land on easy credit would spur large scale immigration. Austin knew that his colonists tended to be cash
strapped and allowed the surveying and administrative fees to be paid in barter, cattle, or rented time from
slaves. These easy terms allowed settlers low on cash, but otherwise equipped with tools, seeds, and slaves to
established a plantation.
What set Austin apart from other empresarios, was the recognition that infrastructure was just as important as
land. He set his colony along the Brazos river, proving his settlers with a superhighway to export cotton out of
colony. He spent the late 1820’s and early 1830’s defending his settlement by fighting for protections from the
Mexican government. This included issues such as slavery, tariffs, and industrial projects. It was frustrations
over these issues that helped lead to the Texas Revolution

King Cotton Gallery Walk
This gallery walk will expose learners to primary source materiOrganizing the Gallery Walk
1) Print out copies of each source and space them evenly across
the room. Ideally the stations will be spaced so that students
will be able to discuss their station without bothering others.
2) Explain to the students the goal of the gallery walk, how the
students will rotate, and any necessary rules
3) Divide class into four groups and assign each group a station.
4) Give students three to five minutes to fill out and discuss questions on handout.
5) Rotate the students through each station
6) After students have visited all states, have each student write a
paragraph on how cotton impacted Texas using the sources and
the worksheets to support their arguments.

Station 1: Cotton Gin
Prompts

Answers
What Do We See

What Does It Remind Us Of?
(Another image, something talked
about in class?)

What’s the Artist’s Purpose?
(To Analyze? Persuade? Document?)

So What?
(What makes this image matter?)

Station 2: Cotton Equipment
1) Read through the document. What are some unusual words and phrases?

2) What do you think is the most important idea to the writer? Why?

3) Who is the author writing to? Who are potential audiences?

4) What is the purpose of this document? Why do you think this?

Station 3: Plantation
Prompts

Answers
What Do We See

What Does It Remind Us Of?
(Another image, something talked
about in class?)

What’s the Artist’s Purpose?
(To Analyze? Persuade? Document?)

So What?
(What makes this image matter?)

Station 4: Cotton Sales
1) Read through the document. What are some unusual words and phrases?

2) What do you think is the most important idea to the writer? Why?

3) Who is the author writing to? Who are potential audiences?

4) What is the purpose of this document? Why do you think this?

Article from The Mexican Gazette March 24, 1831 published by Robert M. Williamson and John Aitken
Held by the Beineke Library, Yale (https://brbl-dl.library.yale.edu/vufind/Record/3445987 )

Advertisement posted in The Texas Gazette January 24, 1832

Held by the Beineke Library, Yale (https://brbl-dl.library.yale.edu/vufind/Record/3446035 )

William Bollaert's pencil sketches of Texas 1836/1844
Held by the Newberry Library (http://digcoll.newberry.org/#/item/nby_eeayer-58427 )

A Cotton Plantation on the Mississippi by William Aiken Walker
1883 held by the Gilcrease Museum (https://collections.gilcrease.org/object/01261206 )

